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Abstract

In Indonesian context, English has been taught in elementary school level and parents’ involvement is
considered as one of the influencing factors which has contribution to the children’s language learning
achievement. The rapid, complex and continuous societal changes in this digital era might impact and
alter the possibilities of parents’ involvement in their children’s language learning. The current study
explored the triggers and the barriers of parents’ home-based involvement in their children’s English
language learning and the features of their involvement. The qualitative research by implementing semi-
structured, in- depth interview with four parents of elementary students at one of private schools in
Yogyakarta city was conducted. The findings show the three main triggers in parents’ home-based
involvement namely: (1) parents’ belief of the importance of English, (2) the implementation of school
technological learning tools and (3) parents’ expectation of their children academic achievement. While
the barriers that parents encounter in their involvement are: (1) parents’ lack of time, (2) parents’
unproficiency in English and (3) parents’ unfamiliarity with the use of technological tools. As the
features of involvement, the study reveals parents’ monitoring, accompaniment, assistances in their
children’s home-learning activities, providing some additional English learning media and financing
English private course.
Keywords: Barriers, Children’s English Language Learning, Parents’ Home-Based Involvement,
Triggers

INTRODUCTION

Since English has been globally used, it has significant roles in many human’s domains, such
as education, culture, politics, industry and ICT. Moreover, many countries have begun to
introduce English teaching as a foreign language at an earlier level in the curriculum (Butler,
2014). In the Indonesian context, English as a foreign language has been taught at the primary
school level due to the revision of 1994 curriculum. Accordingly, Indonesian students can start
to learn English at their young age, elementary school level, in which there are some factors
that affect the success of the language learning achievement. Parents’ involvement has become
one of the influencing factors for young children in language learning as it can provide
motivation and encouragement during the processes (Hosseinpour, 2015; Rahman, 2015).
Nevertheless, the rapid, complex and continuous societal changes in this digital era might
impact and alter the possibilities of the triggers, barriers and features in parents’ involvement.

Parents’ involvement can be defined as the dedication of the parents’ resources to their children.
It is a multidimensional structure which consists of parents’s educational desires, parents’
decisions and plans for their children, and indeed, their engagement in children’s school tasks
(Ule, Zivoder, & Bois-reymond, 2015). Parents’ participation in their children’s education
processes can be categorized into school-based and home-based involvement (Jeynes, 2007 as
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cited in Dewi et al., 2017). Parents’ home-based involvement covers providing the supportive
environment, stimulating children’s s intellectual stimulation, supervising homework
completion and parent-children discussion (Benner et al., 2016). Meanwhile, parents’ school-
based involvement includes the activities that parents undertake regarding to their participation
in school organizations and also in other school events (Benner et al., 2016). Furthermore,
Poyraz, (2017); Jafarov, (2015) and Larocque et al., (2011) assert that some aspects such as
socio-economic situation and parents’ educational experience can affect parents’ involvement
in their children language learning. Additionally, children’s age contributes great influence on
parents’ activeness in their children’s English language learning since it will decrease as
children grade levels increase (Hornby & Lafaele, 2011; Poyraz, 2017)

School’s learning platform technologies are considered to increase parental involvement since
these tools provide parents an access to gain information and resources related to their
children’s education as well as to support and review their children learning (Selwyn et al.,
2011; Willis & Exley, 2018). Research has shown that children’s outcomes including
behaviour, attendance, well being and academic achievement improve when parents highly get
involved in their learning processes (Povey et al., 2016; Wilder, 2014) Moreover, the learning
platform technologies are utilized to ensure the learning continuity by replicating the learning
environment at home due to extreme learning conditions such as school closure. (Selwyn
et al., 2011). However, the inability of parents to access the technological tools can be one of
the obstacles (Goodall, 2017) and some parents regard learning platform merely just as an
additional burden for them (Poyraz, 2017). Additionally, (Jafarov, 2015) states that parents lack
of time can be one of problems in parental involvement.

Parents’ involvement might also been triggered by their perception and belief of the importance
of the language learning (Dewi et al., 2017; Mosty & Lefever, 2013). Several researches reveal
that English is perceived by most parents as a crucial language which their children need to
acquire and it becomes more essential than for the parents themselves (Xiaoyi, 2017). Similarly,
Wei (2011) discovers that both bilingual education and non-bilingual education parents view
English as the important feature for their children future life. This perspective supports Fiszbein
& Stanton (2018) who consider learning at early childhood as a necessary investment. In
addition, parents believe that learning foreign language can increase their children’s self-image
and confidence (Lin, Ching-Ying & Chen, 2016). Mastering English will also support children
in learning more knowledge as well as accessing a lot of information (Reddy & English, 2016).
Further, it will help them to achieve more understanding and capability in applying technology
in this digital era because most of internet sites use English as the language instruction.

Castillo & Gamez (2013) as citied in Shelor (2016) suggests parents to play critical roles in
supporting children to develop their language learning at home. It can be implemented by
providing various learning media as it is commonly perceived that children learning language
by doing something interesting through their five senses (Brown, 2007). Additionally, Fatt
(2000) argues that visual aids: pictures, flash cards, books, games and printed materials can
help children learn language as well as build their creative thinking through what they see.
Meanwhile, Brannon, Dauksas, Coleman, Israelson, & Williams (2013) reveal that literacy
home activities such as dialog reading and shared reading have been examined to be beneficial
in English language learning. On the other hand, Kayalar & Kayalar (2017) investigate that
auditory learning can be both determinative and significative for effective language learning.
While, audio-visual media such as television, video, YouTube, computer and films are claimed
to be more attractive for children since they can listen and watch at the same time (Idris et al.,
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2018). Accordingly, Shyamlee & Phil (2012) state that audio-visual can stimulate children
building their analytical, creative and productive skills.

There are always some challenges when dealing with children learn second language compared
with adults as their cognitive and linguistic are still immature (Xiaoyi, 2017). Children are
unlike adults who usually use their abstract and logical ways in processing the knowledge of
language because they take less anxiety in learning second language (Gursoy & Akin, 2013).
The low level of parents’ education can be the factor which leads to their less involvement in
their children language acquisition since they are not confident enough to use English for
communication (Poyraz, 2017). Nevertheles, Castillo & Gamez (2013) as citied in Shelor
(2016) describes how non-native parents may involve in the process of children second
language acquisition by giving an analogy that to teach children ride a bike parents do not
necessarily have to be able to ride a bike. It is in line with Xuesong (2006) who discovered that
parents kept on assisting their children’s learning although they didn’t master English.

Some previous studies related to the parents’ involvement in their children’s English language
learning have been conducted. The first study was carried out by Xuesong (2006) to investigate
parents’ involvement in a group of students from urban China. The results indicated that parents
played a significant role in their children’s English learning. Parents exposed the English
language to their children with some strategies such as giving continues encouragement in
learning English, providing English learning in TV program and financing children for English
course. Another study was undertaken by Xiaoyi (2017) to explore how parents involved in
children’s learning in an English center in China. The results of the research revealed that in
the context of English training center, parents got involved in their children’s English learning
by asking their children about their learning, accompanying and supervising homework,
building communication with teachers, joining school activities and administering for extra-
curricular courses. Additionally, Poyraz (2017) undertook a research on parents’ involvement
in their children’s home-based English activities and the result showed that their awareness of
the importance of the involvement increase as they have higher education level.

In Indonesian context, English has been taught at the elementary school level as a foreign
language. As a result, Indonesian students begin to learn English at their young age. In this case,
parents play significant role to provide continual encouragement and motivation to their
children’s English language learning (Daniel et al., 2018). However, the rapid, complex and
continuous societal changes in this digital era might impact and alter the possibilities related to
the parents’ involvement. Based on this background, the current study attempted to explore the
triggers and barriers of parents’ home-based involvement in their children’s English language
learning and also to find out the features of their involvement. The qualitative research by
implementing semi-structured, in- depth interview with four parents of elementary school
students at one of private schools in Yogyakarta city was conducted. In order to meet the
objectives, the research questions were formulated:
1. What are the triggers and barriers of the parents’ home-based involvement in their
children’s English language learning?
2. How do parents involve themselves in their children’s English language learning
activities?

METHOD

This study aimed at exploring the parents’ home-based involvement in their children’s English
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language learning. The researchers collected the data by employing qualitative descriptive that
enabled the researchers to gain rich data of parents’ feeling, thoughts, perspectives, and
experiences regarding to the research topic (Seidman 2006; Creswell 2014), and examined the
data to provide a description of their home based involvement in their children’s English
learning.

Purposive sampling was chosen by the researcher to select the sample of participants. The four
selected participants were the mothers of elementary school students at one of the private
schools in Yogyakarta city which has implemented some technological learning tools. The
female parents were chosen since parent’s gender can be one of the contributing factors in
parental involvement level (Feuerstein & Feuerstein, 2010; Jafarov, 2015). In this case, mothers
might spend more time dealing with their children’s home learning activity (Jordan et al., 2002).
The background of children age, 6.5 — 8.5 years old, became another consideration as it is in
accordance with Hornby & Lafaele (2011); Jafarov (2015) and Poyraz (2017) who reveal that
students’ age has been an issue affecting the level of parental involvement in which it will
decrease in upper grades. In addition, some other parents’ background in terms of occupation
and educational level were also considered in the selection in order to gain a broad range of
perspectives. According to Poyraz (2017), parents’ various background might affect the
parental involvement. The parent-participants various background is displayed in the following
table:

Background Parent 1 (P1) Parent 2 (P2) Parent 3 (P3) Parent 4 (P4)
Gender Female Female Female Female
Occupation Dentist Lecturer House wife Plant Seller
Educational Bachelor of Post Graduate High school High school
level Dentistry

Children’s age 6,5 7 7.5 8,5
Children’s grade 1% grader 2" grader 2" grader 3 grader

In order to gain the data the researchers did the interview and recorded it. The semi-structured,
in- depth interview was implemented in this study since it is one of the instruments that can be
used in to gather the data in a qualitative research (Gopaldas, 2016; Levitt et al., 2017). Based
on consideration of the theoretical background of the research topic (Kvale, 2007) to process
the analyzing interview, the main concepts of the theoretical background were concisely
categorized in order to formulate the interview questions. Accordingly, the researchers
developed some questions based on the theoretical categories. In reference to Lin, Ching-Ying
& Chen (2016); Mosty & Lefever, (2013); Povey et al., (2016); Reddy & English (2016);
Selwyn et al., (2011); Wei, (2011); Wilder, 2014; Willis & Exley (2018); M. Xiaoyi (2017), the
researchers asked the participants about the triggers of their involvement. Additionally, the
researcher focused on asking the participants the barriers of their involvement (Goodall, 2017;
Jafarov, 2015; Poyraz, 2017; Xuesong, 2006).

Finally, in accordance to Benner et al., (2016) the researcher asked the participants the features
of their involvement in their children’s English language learning. The interview questions
were formulated in the following table.
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No Categories Questions
1. The triggers of parents’ 1. What is your perception/belief of English language
involvement learning? Does it trigger your involvement in your
children’s English language learning? Please share your
experience.

2. How do the technological learning tools that are
implemented by the school impact your involvement?
Please share your experience.

3. Do you have expectations of your children academic
achievement? Do they influence your home-based
involvement? Please share your experience.

2. The barriers of parents’ 4. Do you have sufficient time in your parental home-
involvement based involvement?

5. Do you encounter barriers in your involvement in your
children language learning which related to socio-
economic situation? Please share your experience.

6. Does your level of English ability become an obstacle
to get involved in your children language learning?
Please share your experience.

7. Do you find impediments in your involvement related
to the school implementation of technological learning

tools?
3. The features of parents’ 8. How do you involve yourself in your children’s English
involvement language learning?

9. Do you provide some learning media for your
children’s English language learning? Please share your
experience.

Table 2
Finally, after collecting data the researcher did transcribing, describing, and deep analyzing the
data in order to code them into some inter-related categories. Three main categories which
emerged were the triggers of parents’ home-based involvement, the barriers of parents’ home-
based involvement and the features of parental home-based involvement.

RESULTS AND DISCUSSION
Results
The Triggers of Parents’ Home-Based involvement

The data reveals that there are some triggers in parents’ home-based involvement. Parent 1
believed that learning English was very valuable for her daughter since she thought that her
child needed to be equipped with English proficiency in consideration of the status of English
as an international language. This belief had been a trigger for her to support her daughter in
learning English. Moreover, she perceived that home-based parental involvement was crucial
for her daughter more specially when dealing with new English learning platforms. She
expected that her involvement could enhance her daughter’s academic achievement:

“In my view English has been an international language and it becomes a trigger for
everyone to have a capability in English. That’s why I always support my daughter to
learn English as I know how important English is. | believe if my daughter is proficient
in English, it will be very useful for her future. Furthermore, I believe that parents’

Exploring Parents’ Home-Based Involvement in Their Children’s English Learning: Triggers And
Barriers |39



PRH J ECT Volume 4, No. 1, January 2021 pp 35-46

PROFESSIONAL JOURNAL OF ENGLISH EDUCATION

home-based involvement is crucial for my daughter, more specially now she has to
deal with some digital learning platforms in learning English at home such as Google
Meet, Google classroom, YouTube and some online English exercises. Of course, these
new learning platforms really need more parents’ involvement because my daughter
is still 6 years old. | hope that I can help her to enhance her academic achievement”.
(Parent 1)

Similarly, Parent 2 perceived English as the international language for going global and it was

very important to be learned by her kid for successful communication. Further, based on her

view home-based parental involvement was significant for her daughter’s learning progress in

English and it became more demanding due to the use of technological platforms in learning.
“In my view English is the International language, it is the language for going global.
| encourage and support my daughter to love English because English is one of the
important elements for successful communication. | have set goals for her specially
related to her English learning attainment. | hope that she will be able to understand,
to communicate as well as be familiar with it. | value that when | get involved in my
kid’ home learning, it will be significant and it will be an encouragement for her.
Regularly I try to give consistent assist to my daughter’ in completing any English
tasks, more specially, now there some changes in educational learning system where
she has to attend any virtual classes including English which, of course, it requires
more parents’ involvement. (Parent 2)

Parent 3 viewed that learning English was important for her child to have better future. Also,
she perceived that home-based parents’ involvement was beneficial for her kid to gain learning
progress and academic achievement. She always tried her best to get involved in her kid’s
English learning specially when her kid dealt with some technological tools utilized by the
school:

“I believe English is very important to be learned by my child because it will help him
to be able to compensate in the development of this increasingly advanced era. More
specially it will be useful for his future careers as they have a “plus value” (English
competence) and the opportunity to be successful is wide open. | hope that my child
will get the better future than us (his parents). in my opinion, parents’ support and
engagement in children learning will be meaningful for them because parents must be
the ones who understand them most. For me personally, as a full- time house wife, I
always have time to get involved in my son’s English home learning. Moreover, the
school implementation of some digital tools in learning requires me to get involved as
the learning activities mostly held at home. ”’(Parent 3)

Meanwhile, Parent 4 stated that it was important to learn English to be able deal with digital
technology for gaining knowledge. In her perception, children could get their best attainment
in learning if there was a consistent support from their parents since they still depended on their
parents. Additionally, she believed that the changes of learning deliverance using digital tools
really called for more parents’ involvement. However, in her view, not all parents were ready
for the changes, including she herself due to some factors:

“I believe that English is important to be learned by son because this modern era has
required everyone to be able to communicate in English as well as to gain knowledge
using digital technology. | observe that recently my child always learns his school
lessons by using any digital platforms such us Zoom, YouTube and any online exercises
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which mostly using English. Of course, this phenomenon has called for parents to get
involved more in children home learning. However, | think not all of parents are ready
to deal with this change including me myself due to some factors.” (Parent 4)

The data above shows that parents have some triggers in their parental home-based involvement
in their children’s English language learning. The first trigger is parents’ belief of the
importance of English. They perceive that English, as international language, is important to be
learned by their children. Furthermore, they view that their children need to be proficient in
English in order to support them in achieving their successful future careers and also to equip
them in gaining knowledge and information through digital technology which mostly using
English. While, the second trigger is the school implementation of technological learning tools
which requires more parents’ involvement. The children still depend on their parents to deal
with technological tools in learning. Finally, the third trigger is parents’ expectation of their
children academic achievement. They expect that their involvement will enhance their children
best attainment in learning.

The Barriers of Parents’ Home-Based Involvement

The data reveals that parents still encounter with some barriers in their parental home-based
involvement. Parent 1 said that her impediment was related to the lack of time availability to
accompany her child doing home learning due to her job as a dentist, however, she was able to
deal with this problem:

“Unfortunately, due to my job as a dentist | cannot always assist my daughter in her
home learning. To deal with this situation I often ask for my mom (her grandma) and
her private teacher to help me accompany my daughter in her home learning. Also, |
always monitor my daughter’s learning through phone call or video call.” (parent 1)

While parent 3 stated that her unproficiency in English had been her barrier in her involvement:

“I think my kid mostly still needs me to assist him engaging in his English lesson
specially to understand the learning topic, to complete any English tasks and also to
have tests preparation. Honestly, I still have obstacle in assisting my kid’s English
learning since | am not proficient and not fluent in English yet | hope that my kid will
have better English competence than me. I try best to assist my kid’s learning in spite
of my obstacles.” (Parent 3)

Parent 4 believed that getting involved in her kid’s home learning activities was really needed,
however, she had very limited time for assisting her kid’s English home learning due to the
family socio-economic situation in which she had to make money outside home. The
unfamiliarity in using technological tools also had been another impediment that she
encountered.

“Personally, I believe that fully getting involved in my kid’s English learning is very
demanding specially when dealing with any online tasks. I think in his age, my kid still
needs my accompaniment in completing her English tasks. However, it becomes
dilemma for me since at the same time my husband and me have to earn money by
going around selling plants. We have limited time to assist our daughter to do her
home learning tasks. As a result, sometime my daughter could not submit her learning
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tasks on time. The unfamiliarity of using technological tools also becomes the other
obstacles. It is hard me to be fully involved in my kid’s home learning process.” (Parent
4)

The data above reveals barriers that parents encounter in their home-based involvement. Those
are related to parents’ lack of time, parents’ unproficiency in English and parents’ unfamiliarity
with the use of technological tools.

The Features of Parents’ Home-Based Involvement

Parent 1 dedicated her efforts to get involved in her daughter’ English learning by monitoring
her English learning activities, providing some fun media though videos and also financing the
private course.

“Even though I can’t always be at home to accompany my daughter’s learning but [
try to be regularly getting involved in my daughter’s English home learning activities,
such as monitoring her English tasks completion, rechecking her homework, having
discussion with my daughter, preparing her test material and compiling all of her
English material files in a folder. We also finance our daughter a private English
course to support her acquiring English. Additionally, 1 provide some fun English
learning media to enhance her daughter’s English ability through videos.” (Parent 1)

Similarly, parent 2 provided guidance and accompaniment for her kid’s English home
learning as well as additional English learning media in which her kid would be able to
practice English both written and oral English.

“l usually talk to them in English with simple words/sentences, and encourage them to
practice periodically so that English becomes a familiar language at home. | support
them with English story books, and I usually read aloud when reading it so that they
are familiar to listen to English story and English vocabulary as well. I provide both
of my children additional English learning media at the English course where they can
have more access to learn and practice English both written and oral English. I usually
encourage my children to do their homework or tasks by themselves, then | check their
works after completing. It is the time when | give them inputs so that they know their
competence to improve.” (Parent 2)

Even though Parent 3 was not fluent in English but she kept on accompanying her son to
accomplish his English school assignments and provided internet access to find some
supporting learning media such us YouTube videos, English songs and children’s English
movies. Sometimes she asked her son to practice some fun English games:

“Though I am not proficient and not fluent in English as [ was not good in English
when | was at my school but I try to dedicate my best efforts to support my son in
learning English. I always accompany him to accomplish English school assignments
and help him if he has any difficulties. | provide internet access so that he can search
his favorite English songs and movies. Sometimes | ask my son to practice some fun
English games that we find from YouTube. | think that my son and me learn English
together.” (Parent 3)

42 | Exploring Parents’ Home-Based Involvement in Their Children’s English Learning: Triggers And
Barriers



Volume 4, No. 1, January 2021 pp 35-46 PRH J ECT

PROFESSIONAL JOURNAL OF ENGLISH EDUCATION

Parent 4 provided limited assistance and accompaniment for her daughter’s home learning
because of her job:

“I have limited time to involve in my daughter’s home-learning as | have to work
outside. | have consulted this impediment to the teacher then my daughter is allowed
to do her home learning in the evening session.” (Parent 4)

Based on the data gathered home-based parental involvement can be in the forms of parents
constant monitoring, parents’ accompaniment and parents’ assistances in their children’s
learning at home activities. Financing an English private course and providing additional
English learning media such as videos, online games, English songs and English story books
become the other features of parents’ support in their children’s English learning.

Discussion

The result shows there are three main triggers in parents home-based involvement: the first
trigger is parents’ belief in the language learning. Parents perceive English, as international
language, is important to be learned by their children in order to support them in achieving their
successful future careers and gaining knowledge and information through digital technology.
This finding supports (Dewi et al., 2017 ; Ivankova, Creswell, & Stick, 2006; Mosty & Lefever,
2013; Reddy & English, 2016; Xiaoyi, 2017) who assert that children’s language learning might
be mainly indicated by both belief and attitude possessed by parents in the language. The second
trigger is the school implementation of technological learning tools which requires more
parents’ involvement since the children still depend on their parents to deal with these tools in
learning.

The finding is in line with Selwyn et al., (2011) and Willis & Exley (2018) who claim that
school’s learning platforms technologies are considered to increase parental involvement as
parents will be enabled to gain information and resources related to their children’s education
as well as to support and review their children’s learning. While the third trigger is parents’
expectation of their children academic achievement. They expect that their involvement will
enhance their children best attainment in learning. This finding is in correlation with
Hosseinpour (2015); Povey et al., (2016); Rahman, (2015) who argue that parental involvement
provides motivation and encouragement during the learning processes. The data above reveals
barriers that parents encounter in their home-based involvement. The first barrier is the lack of
parental time availability. This finding corresponds with Jafarov (2015) who states that parents
lack of time can be one of problems in parental involvement. The insufficient time in parental
involvement might be related to the family socio-economic situation as parent 3 experiences
with. This result is in relation with Poyraz (2017); Jafarov (2015); Larocque et al., (2011) who
assert that socio-economic situation can affect parents’ involvement in their children language
learning. The second problem is parents’ unproficiency in English. This finding supports
(Poyraz, 2017) who claims that the parents’ incompetence in English due to the low level of
education can be the factor which leads to their less involvement in their children language
learning. While the fourth impediment is parents’ unfamiliarity with the use of technological
tools. It is in accordance with Goodall, 2017 and Povey et al., 2016 who discover that the
inability of parents to access the technological tools can be one of the obstacles and some
parents regard learning platform merely just as an additional burden for them.

Based on the data gathered home-based parental involvement are in the forms of parents
constant monitoring, parents’ accompaniment, parents’ assistances, parents-child discussion in
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their children’s learning at home activities and financing an English private course. This finding
is in correlation with Benner et al., (2016); Castillo & Gamez (2013) who state that parents can
play critical roles in supporting children to develop their language learning at home. Providing
additional English learning media such as videos, online games English songs and English story
books become the other features of parents’ support in their children’s English learning. This
result is in correlation with (Idris et al., 2018) who claim that audio-visual media is more
attractive for children since they can listen and watch at the same time. Additionally, Brannon
et al., (2013) describe that literacy home activity has been examined as a beneficial English
language learning.

CONCLUSION

The results display the triggers, barriers and features of parents’ home-based involvement.
There are three main triggers in the parents’ home-based involvement in children’s English
language learning. The first trigger is parents’ belief of the importance of English. While, the
second trigger is the school implementation of technological learning tools which requires more
parents’ involvement. Finally, the third trigger is parents’ expectation of their children academic
achievement. The finding also reveals the barriers that parents encounter in their home-based
involvement. Those are related to parents’ lack of time, parents’ unproficiency in English and
parents’ unfamiliarity with the use of technological tools. Finally, it is revealed that the features
of home-based parental involvement emerged in the forms of parents’ constant monitoring,
parents’ accompaniment and parents’ assistances in their children’s learning at home activities.
Financing an English private course and providing additional English learning media such as
videos, online games, English songs and English story books become the other features of
parents’ support in their children’s English learning. Since this study was conducted by
exploring parents’ involvement whose children study at school which located in a city. We
recommend further research to investigate the involvement of parents whose children study in
rural areas.
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