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Abstract

This study aims to determine the effect of implementing flipped classrooms in teaching speaking skills
at the Apollonia Hotel School in Denpasar. The research used quantitative research that implemented a
quasi-experimental design with a pre-test and post-test. The population of this study consisted of 61
students from a hospitality school. They were into two classes: 30 students as an experimental group
(taught speaking with a flipped classroom model) and 31 as a control group (taught speaking with
conventional teaching). The teacher conducted the same subject material for both classes. Purposive
sampling was used as the technique of this study. The instruments used in this study were a speaking
test and a questionnaire. The analysis of speaking achievements with quantitative data using an
independent sample t-test. The result showed significant differences in implementing the flipped
classroom in student speaking achievement: the experimental group scored higher than the control
group.
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INTRODUCTION

English has become an important language in international communication based on science,
technology, and education development. English is now considered a foreign language in
Indonesia, taught in elementary and university schools. When students are learning English,
they must master four fundamental skills, such as speaking, listening, reading, and writing. All
language skills are crucial to study, but speaking is one of the most important skills to master
for effective communication. Speaking ability is essential for effective communication,
particularly in international settings. In the educational background, students should be taught
to speak English as children because speaking needs exercise and practice to communicate
effectively (Sufrisa et al., 2019). Most students have difficulty speaking English, such as
expressing an idea, producing pronunciation, and lacking vocabulary. Speaking in the language
classroom is important for effective communication and facilitating target language acquisition
and academic content learning (Ilham et al., 2019). These issues arise from the students' limited
exposure to the speaking activity. In activities, the teacher has evolved into a cutting-edge
teaching and learning tool, such as online learning. Online learning has occurred during the
coronavirus disease (Covid-19) pandemic. Furthermore, online learning is conducted under
challenging circumstances, where teachers use their technical knowledge and the availability
of materials for students (Purwanti et al., 2022). One innovative approach to online learning is
the flipped classroom model (FCM), which is effective in teaching. The teacher could create
their videos or download them from YouTube, blogs, articles, and other websites with related
materials. Then, the material could be delivered to students through a learning management
system (LMS) (Hafeez et al., 2022). Likewise, it changes the standard teaching in the class
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format by using instructional time for student-centered classroom activities such as discussion
and problem-solving on related subjects (Busebaia & John, 2020). In addition, FCM enables
students to concentrate on activities that improve higher-order thinking abilities. It is predicated
on students' degrees of individuality in learning activities vary. (Purba, 2021). When FCM is
integrated with technology, learning activities become autonomous, interactive, and innovative.
FCM enables students to study individually and flexibly at home, similar to in-class study. FCM
can be selected as an option for time-limited learning by requiring students to utilize educational
media from home (Amiryousefi, 2019; Busebaia & John, 2020; Usman et al., 2021).
Therefore, FCM is significantly applicable to achieving a literacy environment with the
underpinnings of better results in the classroom (Singay, 2020). However, in contrast with
traditional learning, students ask a question and are directly answered by the teacher in a
classroom setting. Referring to Yulian (2021), formal learning is best for children entering
education rather than FCM due to student needs for self-directed learning and high critical
thinking. Furthermore, the main shortcomings of using the FCM approach are the substantial
workload of teachers in creating flipped learning materials and students' disengagement in out-
of-class learning. In addition, with the integration of FCM as a model for online learning, an
alternative can be used in innovative education, such as using social media. Social media will
make teaching and learning more effective, fun, and significant (Kuning, 2020).

Suppose teachers know how to integrate technology into the classroom and encourage students
to process information outside the school. In that case, the interaction between students and the
learning experience at the school can be more meaningful by creating an ideal constructivist
learning environment (Erdemir & Yangin Eksi, 2019). Students who work with friends feel
more at ease and can share their difficulties and thoughts. Students are more engaged in the
classroom when the teaching-learning process is in FCM (Malynda, 2020). Numerous studies
have examined the implementation of online FCM in higher education during the COVID-19
pandemic, with resulted students could discover creative thinking in using innovative learning,
an active learning environment, and more engagement in all English language skills (Divjak et
al., 2022; Lee et al., 2022; Ozturk & Cakiroglu, 2021). Despite numerous benefits, FCM has
several challenges that students and teachers face in learning and teaching. Some researchers,
such as Vuong et al. (2018), stated that students have low self-directed learning, intense
workload learning, immediate help, and insufficient ICT resources. If the students need
questions, they will keep them and wait until the teacher at school asks them. In addition,
students need extra time learning process, but it's used for students to become active in the
classroom (Malynda, 2020). Another researcher looked at some complex literature studies on
using FCM in education. For example, Akgayir & Akcayir (2018) said that students don't
prepare enough for class, need instructions at home, and can't get help outside class. Also, need
for competency technology for students and teachers, the cost of using the internet, and adoption
problems in anxiety about the new method from traditional teaching to FCM.

In the observation of this study, the researcher discovered that students have difficulty acquiring
English abilities, such as feeling afraid and hesitating to interact with friends and teachers orally
in the actual classroom. During the subject material interview, discussion, and presentation,
students are not confident in their opinion, ideas, and answer orally. It can see that the student
still lacks vocabulary, has errors in pronunciation, and is afraid of making mistakes. These
factors may play a role in shaping students' perceptions of classroom behavior. The process of
stimulus between individuals is different according to each individual's internal and external
factors. Individuals' perceptions of one another differ due to different understandings, whether
their perception is positive or negative. Therefore, this research is important to find the
significant difference between non-flipped and flipped classroom students' speaking abilities.
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It will also determine how the students at Apollonia Hotel School perceive implementing a
flipped classroom.

METHOD

This study adopted a quasi-experimental research design to see if a specific treatment affected
one group while not affecting another and then compare how both groups performed on the
results (Creswell & Creswell, 2018). It used the research to determine the effect of flipped
classroom implementation as a result of treatment in the experimental variable. This research
design provides an opportunity to investigate two groups given different treatments, in which
experimental and control groups test the impact of the treatment used on learning taught by the
same teacher. This study's population comprised 61 students from two Apollonia Hotel Schools
in Denpasar classes during the academic year 2022/2023. This study was conducted by 30
students from the housekeeping and 31 from the culinary class. The instruments used in this
study were a speaking test and a questionnaire about students' perceptions toward implementing
the flipped classroom to enhance speaking ability.

Collecting data, firstly, the research identifies the lecture conducted with the conventional way
of teaching students to speak English with topics describing daily activities, giving directions,
and offering help. These subjects were shown in six meetings, and the lecturers gave a pre-test
on speaking English for both classes. The speaking skill test is an oral test, and it is given to
each student individually. The speaking scoring rubric recorded the student speaking in front
of the class (Brown, 2004). The scoring rubric covers pronunciation, grammar, vocabulary, and
fluency. Second, the experimental group employed the flipped classroom model for the
housekeeping class. Still, the control group used a conventional classroom without using the
flipped classroom model for the culinary class. Third, the experimental and control groups were
given a post-test on their ability to speak English. The researcher also gave students a
questionnaire to determine their perception of how the flipped classroom was used and how
well they could speak. The total questionnaire contains 14 items. Each item of the student
questionnaire used four Likert scales: strongly disagree (1), disagree (2), agree (3), and strongly
agree (4) to measure student perception toward the flipped classroom. The questionnaire was
adapted from a similar study (Andujar et al., 2020). The test results were then analyzed using
descriptive analysis with independent sample t-test statistics using SPSS version 26 to
investigate the effect of a significant difference between speaking achievement in a non-flipped
and flipped classroom. The content validity of the test instrument was examined. The content
validity check showed that the tests were valid, and the reliability of the tests was measured
using SPSS. A normality test is measured with the Kolmogorov-Smirnov test with the criteria
of Sig. > 0.05, then the data is declared normal. Then, a homogeneity test using the one-way
ANOVA test, measured with an independent sample t-test with the criteria test if p < 0.05, there
is a difference in student speaking ability through the flipped classroom.

RESULTS AND DISCUSSION
Results

This research covers the result by presenting the descriptive statistical analysis of pre and post-
test students' speaking of the control and experimental groups. Table 1 shows the descriptive
statistics for the total mean score of the pre-test and post-test.
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Table 1. Table descriptive statistical analysis pre-test and post-test both two groups

N Minimum  Madmum  Mean  S5id. Deviation
Pre-Test Expeniment 0 46 B 66.10 8214
Post-Tesl Experiment 30 13 41 8247 5,231
Pre-Test Confrol 3 ) 76 67.03 4813
Post-Test Control i 60 54 74,39 3829
Valid N (listwise) 30

The score from Table 1 showed that the average score of pre-test students in the experimental
class is lower (66.10) than the average score of students in the control class (67.03). After
conducting treatment of flipped classroom in the experimental class, it can be shown the
minimum score was 73, and the maximum score was 91 with an average (M) of 82.47 and SD
of 5.237. However, different from the control class, after giving a post-test without given
treatment, the minimum score was 60, and the maximum score was 84, with an average (M) of
74.39 and SD of 2.829. The increase in the score after the experiment class was given treatment
from the value 66.10 t 82.47. The post-test score of the experimental class was higher than the
control class, as shown in the table above. It indicates that students in the experimental class
spoke better after receiving treatment. This treatment implies that flipped classroom positively
affected students' speaking ability and was more effective than the conventional method in
bringing English speaking achievement.

The normality test was used to identify the pre-test and post-test probability values (Sig). The
significance level was greater than a = 0.05, indicating that data were normally distributed. The
data normality test was performed to determine whether the data for enhancing academic
performance were normally distributed.

Table 2. Normality Test

Class Kolmogorov-Smirnov?
Statistic df Sig.
Pre-Test Experimental (FC) 171 30 .025
Post-Test Experimental (FC) .150 30 .083
Sl ey Pre-Test Control (Conventional) .130 31 .196
Post-test Control (Conventional) 157 31 .049
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Based on Table 2, the normality test of students' speaking scores obtained in the Kolmogorov-
Smirnov test colors shows significant values; the pre-test is 0.196, and the post-test is 0.49 in
the control class where > 0.05 can conclude in a normal distribution. Similarly, the score in the
experimental class showed a significant value; the pre-test is 0.25, and the post-test is 0.83,
where> 0.05 can be concluded the data is normally distributed. Additionally, testing is
conducted on a hypothesis. The used an independent sample t-test, it is possible to identify any
differential in effect between the experimental and control classes. The data obtained from both
classes are analyzed. After experimental and control post-test data were determined to be
normally distributed and homogeneous, the data were analyzed using an independent sample t-
test. If the two-tailed sig value is known to be less than 0.05, then Ha is accepted, and HO is
rejected.

Levengs Test
for Equality
of Variances t-test for Equality of Means
95% Confidence
Interval of the
Dhfference
Sig (2- Mean Std. Error
F Sig. t df tailed) | Difference | Difference | Lower Upper
Spealang | Equal vanances | .146( 703 | 5.688 59 A000 8.07957 142041 523733 1092181
Performance | assumed
Equal vanances 5.698| 58683 A000 8.07957 141789 524206 ( 1091708
not assumed

Table 3. Independent Samples t-Test for post-test of experiment group and control group on
speaking ability

Based on Table 3, an analyzed t-test for independent samples was used to compare the
experimental and control groups' scores. The result of the independent sample t-test on the post-
test score shows significant differences found, t(59) = 5.688, p = 0.000. If Sig. (2-tailed) or p-
value < 0.05, it can be indicated that the pre-test and post-test experiment mean scores in the
flipped and non-flipped classes were not equal. In other words, the average post-test scores of
students who learned using the flipped classroom method differ significantly from those whose
speaking skills were developed in non-flipped classes. The findings revealed that the flipped
classroom approaches improved students' speaking achievement. In addition, using a flipped
classroom model significantly enhances the students' speaking skills in the Apollonia Hotel
School.
Table 4. Student Perception of Flipped Classroom Model.

Items Questionnaire Mean Score Response
Motivation (1-5) 87.6% Positive
Effectiveness (6-9) 87% Positive
Engagement (10-13) 88% Positive
Satisfaction (13-14) 87% Positive
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This second study researched questions to determine students’ perceptions of implementing the
flipped classroom in speaking ability. The questionnaire includes learning about students'
motivation, effectiveness, engagement, and satisfaction. Based on the questionnaire response
analysis, students showed a positive perception of the flipped classroom implementation; they
put a high interest in concentration in the flipped classroom with a mean score of 88%, followed
by motivation, effectiveness, and satisfaction. The responses from the students that they enjoy
flipped learning made them more effective, active learners and guided them with a better
understanding of the content. Despite this, the students spent more time and effort than in
conventional learning. It suggests that students who experienced a flipped classroom
environment had higher expectations for their ability to monitor their learning, gain a deeper
grasp of course materials, and benefit from instructor and peer feedback. The students also felt
favorably toward the preparation and class time tasks.

Discussion

This study's flipped classroom model improved student performance in English as a foreign
language (EFL). This study looks into the significant effect of flipped classrooms on enhancing
students' speaking abilities. One of the pre-and post-class activities may explain these
compelling results. According to the findings of this study, the flipped classroom has a positive
effect on students' speaking achievement, which showed in the statistical data score of the
experimental class's achievement after implementing the flipped classroom model compared to
a non-flipped class. It demonstrated that students could take control of their education by
creating a video recording and uploading it to a social media platform such as Instagram or
TikTok Apps. Then, other students and teachers could check or evaluate the recording and
provide feedback on a measure of students' understanding of grammar, vocabulary,
pronunciation, fluency, and comprehension needed. In addition, students can learn outside the
classroom with the help of LMS Google Classroom, in which students can watch videos, read
some information, and submit tasks. Teachers can prepare the material using task-based
learning, such as pre-task, task cycle, and language focus cycle (Parmawan et al., 2022). It
helped students improve their speaking skills. In addition, students increase their motivation,
active learning, and satisfaction when they apply innovative technology.

In implementing flipped classrooms, students could learn at home with much time before the
class meeting, during which students could prepare the material through discussion and
practice. Flipped classroom makes students more flexible in learning time and various ways to
search for information (Divjak et al., 2022). Many studies have demonstrated the effectiveness
of the "flipped classroom™ model of instruction as an active learning strategy (Julia et al., 2020;
Tri et al., 2022; Usman et al., 2021). Several factors made this experiment successful. The
increasing role of technology in the educational process resulted in a significant shift in
language teaching and learning. As a result of the flipped classroom strategy, there has been a
rise in the use of cutting-edge technological tools to foster a stimulating and engaging classroom
climate where students can develop their skills and address a range of issues related to the
instruction and assessment of oral communication. The exciting thing for the students is the
presentation group and presenting the daily activity to create a video and upload it to social
media. The implemented a flipped classroom improves students' critical thinking, creativity,
confidence, responsibility, and teamwork.

CONCLUSION
Implementing the flipped classroom enhances students' speaking skills more effectively than
conventional methods. The flipped classroom attempts to learn to the requirements of students
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in the twenty-first century. The flipped classroom method significantly improves students'
speaking performance in both in-class and out-of-class activities. With the flipped classroom
method's characteristics as a foundation, well-designed in-class, and out-of-class tasks are
centered around giving students continuous speaking practice. This situation allows students to
participate in various activities with confidence and comfort. Furthermore, students' active
participation and desire to engage in everyday English tasks, dedication, and steady progress in
English proficiency, have proven to have substantial benefits and efficacy.
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