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Abstract 
 

This study aims to clarify how simulation and role-play can improve the speaking skills of English as a 

Foreign Language (EFL) learners, examining their effectiveness in increasing fluency, comprehension, 

and interaction, while also building students' confidence and motivation to use English. Within this 

framework, Task-Based Language Teaching (TBLT) plays a crucial role in the research, emphasizing 

the significance of using meaningful tasks as the core component of the language learning process. A 

key development in this study is the combination of content creation with social media to support 

language learning. In today's digital era, the ability to create content has become a vital skill, and its 

integration into EFL teaching can greatly enhance student involvement. The research employs a thematic 

analysis approach, examining the learning experiences of students and providing detailed insights for 

future research efforts. The main research question focuses on how this teaching method can improve 

students' abilities. The findings provide valuable information for teachers about integrating modern 

technology into language teaching. Ultimately, this study seeks to understand how students interact with 

social media and content creation, while offering insights into the potential of these contemporary tools 

in creating an engaging and dynamic atmosphere for language learning. 
 

Keywords: Content Creation in Language Learning; EFL Speaking Skills; Task-Based Language 

Teaching 
 

 

 

INTRODUCTION 

 

English has achieved unparalleled global status as the essential language for international 

engagement across all major domains of modern life, with Dolgenko et al., (2023) 

demonstrating that more than two billion people in the world speak English. In second language 

acquisition, learners are expected to master four fundamental language skills that support 

effective communication, consisting of listening, speaking, reading, and writing (Brown, 2019). 

Among the four fundamental language skills, speaking is often regarded as the most crucial 

because it enables learners to actively interact, express ideas, and build confidence in real-life 

communication. Siddiqui and Fauzia (2014) established that speaking skill has a positive 

correlation with overall language proficiency and plays an effective role in enhancing other 

language macro skills including listening, reading, and writing. Building on this foundation, 

Pae et al. (2018) further clarified how the relationship between language skills evolves by 

demonstrating that the impact of oral language abilities on writing performance becomes 

increasingly significant as learners’ overall language proficiency improves.  

 

Research on EFL learners' speaking skills reveals multiple interconnected factors affecting 
performance. Tran et al. (2024) identified that frequent English exposure, engaging learning 

environments, motivation, and effective teaching pedagogy significantly enhance speaking 

fluency among Vietnamese high school students. Similarly, Pineda and Dela Cerna (2023) 

found that situational factors including teaching styles, teacher attitudes, classroom 
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environment, and instructional materials need to be improved to meet students’ expectations 

and to enhance motivation for oral communication practice among secondary learners. 

Common barriers to speaking proficiency include lack of confidence, limited vocabulary, and 

unsupportive classroom environments (Malik et al., 2025). Students also experience fear of 

making errors and peer evaluation as significant obstacles. However, Setianingsih et al. (2024) 

demonstrated a strong correlation between self-efficacy and speaking skills, with social 

persuasion and emotional/physiological states being major influencing factors. Effective 

improvement strategies include participation in English clubs, consistent practice, and creating 

supportive teaching environments (Malik et al., 2025). As we delve into various methods to 

improve language skills, the role of teachers remains crucial to this process. In particular, the 

use of structured instructional approaches such as Task-Based Language Teaching has been 

shown to effectively address speaking challenges and enhance overall language learning 

outcomes (Xie & Lan, 2025). 

 

Task-Based Language Teaching (TBLT) has gained significant attention in recent years for its 

potential to enhance language learning outcomes. Izadpanah (2010) clarifies emphasizing the 

necessity of task authenticity and learner engagement can maximize effectiveness of this 

learning approach. Martin East (2022) further explores this theme by emphasizing a learner-

centered and experiential approach to language teaching and learning, arguing that second 

language acquisition (SLA) is enhanced when learners engage in communicative tasks that 

require them to use language meaningfully and independently. Additionally, Bryfonski and 

McKay (2019) contribute to the discussion by demonstrating through a meta-analysis that long-

term implementation of Task-Based Language Teaching produces strong positive effects on 

second language learning outcomes and is positively perceived by both learners and 

stakeholders. Collectively, these studies underscore TBLT's various benefits in language 

education, from encouraging autonomy to improving specific language skills. Notably, 

simulation and role-play tasks have been found to significantly improve EFL learners’ by 

fostering communication and providing opportunities for target language use in various "make-

believe" situations, while also promoting social interaction and cultural awareness 

(Amirkhanova & Bobyreva, 2020). 

 

Building on this foundation, it is essential to explore how these interactive approaches not only 

foster language proficiency but also engage students in meaningful communication. Alzboun 

et al. (2017) found that role-play strategy had a statistically significant effect on all five 

components of speaking skill among tenth-grade EFL students compared to traditional teaching 

methods. Noraisah & Rosnani (2017) reported positive outcomes when using simulation and 

role-play with Malaysian secondary students, noting that these activities exposed students to 

real-life communication situations and helped them practice new vocabulary, thereby 

enhancing fluency. Aprilliai et al. (2024) found that English majors achieved improvement in 

speaking scores through simulation techniques. Similarly, Kamrach & Sriwichai (2024) 

reported Thai secondary school students after learning through five different simulation 

scenarios scored higher in their test. Tipmontree & Tasanameelarp (2018) observed statistically 
significant improvements in Thai university students' business English oral communication 

through role-playing simulations, with students showing particular gains in acting confident. 

Angelini & García-Carbonell (2019) demonstrated that students taught through web-based 

simulations progressed significantly in vocabulary, pronunciation, variety of expression, and 

grammar. These studies consistently show that interactive speaking techniques not only 

improve linguistic competence but also increase student motivation, reduce anxiety, and build 

confidence in English communication. 



Volume 9, No. 3, May 2026 pp 742-754 
 

744 | An Analysis of Role-play Simulated Content Creation and Its Impact on EFL Students Speaking 
Skills 

Research demonstrates that technology and social media significantly enhance English as a 

Foreign Language (EFL) learners' speaking skills. Hamad et al. (2019) found that YouTube 

videos and Listening Audio Tracks Imitation (YATI) is a very effective CALL (Computer-

Assisted Language Learning) tool towards improving students in speaking classrooms as 

pedagogical tools to improve EFL learners’ speaking skills. Jin (2023) revealed that vlogging 

activities significantly reduced foreign language speaking anxiety and increased willingness to 

communicate among EFL learners, while improving vocabulary, comprehension, fluency, and 

task proficiency. Dashti and Abdulsalam (2025) confirmed that social media platforms enhance 

listening, speaking, and reading skills among high school students. Manogaran and Sulaiman 

(2022) conducted a comprehensive systematic review and concluded that various types of social 

media effectively support English learning, particularly by enhancing EFL learners’ speaking 

skills. 

 

However, despite the growing body of evidence supporting the use of technology and social 

media in enhancing EFL speaking skills, limited research has specifically examined the 

effectiveness of content creation activities from a qualitative perspective. In particular, there is 

a lack of in-depth analysis of learners’ experiences, perceptions, and speaking performance. 

Therefore, this study aims to employ a qualitative research approach to investigate EFL 

students’ speaking skills in role-play simulated content creation activities and to explore their 

perceived impact on speaking development. 

This study is guided by the following research questions: 

1. How does content creation role-play promote immersive speaking practice among EFL 

high school students? 

2. What patterns of speaking performance emerge during digital content creation 

activities? 

3. How do learners perceive the authenticity and effectiveness of content creation role-

play for speaking skill development? 

 
 

METHOD 
 

Data Collection 
 

In our research, we aimed to explore how high school students engage with and perform in 

speaking tasks through video creation. Wahyudi (2024) found that students who engaged in 

video-based projects demonstrated improved speaking skills and greater confidence in their 

communication abilities. We invited enthusiastic students to participate, ensuring they 

understood the study's goals and provided their consent. In order to facilitate their video-making 

process, we offered clear instructions and encouraged them to embrace their creativity by trying 

out different personas and styles that would resonate with their audience. By sharing examples 

from popular social media, we clarified our expectations for format and content, which helped 

students feel more comfortable and confident in their creative endeavors.  

 

To enhance the roleplay aspect, we prompted students to reflect on the types of content they 

enjoy online and consider ways to engage their own audience. We encouraged them to generate 

ideas that incorporated storytelling, humor, and relatability, which are crucial elements of 

effective content creation. Chattoo and Feldman (2017) found that comedy narratives were 

more effective in increasing awareness, knowledge, and intended actions, with these effects 

mediated by relatability, positive emotions, and entertainment value. This suggests that humor 

and relatability are key factors in engaging audiences, as they enhance the narrative's impact, 

significantly enhance message retention and persuasion, as they allow to connect emotionally 
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with the content. Similarly, Coronel et al. (2021) find that humor increases the likelihood of 

sharing political information and enhances memory, which aligns with the idea that humor 

improves information recall. After collecting the videos, we conducted a thorough review, 

transcribing the spoken content to evaluate the students' communication skills, engagement, 

and body language. This analysis provided valuable insights into their verbal expressiveness 

and overall performance.  

 

In order to understand what the students go through, we included reflections with open-ended 

questions and interviews, allowing them to share their experiences in video-making and the 

challenges they faced. Open-ended questions help students express and develop their thinking, 

which aims to uncover detailed and complex information (Çakır & Cengiz, 2016). Also, studies 

by Skrifvars et al. (2022) show that using open-ended questions can lead to more new ideas and 

important details, enhancing the depth of student responses. This blend of encouraging clear 

thinking and generating deeper insights emphases the significance of open-ended questions in 

improving the overall learning experience. 

 

Interviews also deepened our insights by creating a relaxed environment, where students could 

expand on their experiences, tell their stories, and reflect on their educational journeys. By 

conducting semi-structured interviews, we will be able to provide insights on participants' 

experiences and perceptions (Peters & Halcomb, 2015). Aligning with the idea where we offer 

a space for participants to convey their stories and perspectives. Furthermore, Gill and Baillie 

(2018) note that interviews and focus groups are key methods in qualitative research, 

highlighting their role in collecting rich, detailed data. These approaches enable participants to 

share their perspectives and suggestions, offering meaningful insights that can inform both 

research and practical applications. 

 

Ultimately, our data collection emphasized the importance of integrating technology into 

education and highlighted the need for ongoing discussions about enhancing speaking skills in 

a digital context. The study by Tyrou (2022) suggests that digital storytelling enhances 

communication skills, among other benefits, which directly relates to improving 

communication in digital projects. Nguyen and Phạm (2022) elaborates that technology plays 

a significant role in the development of speaking skills among high school students, noting that 

"speaking is significantly impacted by technology." 

 

Thematic Analysis 
 

Thematic Analysis (TA) was implemented within the context of video performance evaluations, 

the examination of interview transcripts, and reflection responses, all of which were carefully 

conducted in accordance with the established framework outlined by Braun and Clarke in their 

influential work from the year 2006. The whole analysis process included several important 

steps, including the thorough familiarization with the data, the generation of initial coding, the 

progressive development of themes, a critical review of those themes, and finally, an 

interpretation of the findings. Moreover, reviewing themes, as described in the original 

framework, is an essential step to ensure the strength of the analysis. A recent example of 

successfully employing thematic analysis to examine students’ skills is the study by Sjödén et 

al. (2018), which analyzed how students developed presentation skills from videos, highlighting 

reflective processes triggered by “intelligent nudges”. This specific method was used to identify 

and explain the recurring themes tied to immersive learning experiences, motivation factors, 

authenticity, and the overall engagement of learners. 
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RESULTS AND DISCUSSION 
 

Results 
 

This section of the research evaluate the various videos submitted by the students for review. 

The submissions will be categorized into distinct themes, while simultaneously identifying and 

uncovering patterns that emerge in the types of videos presented. 

 

The assessment of students' speaking skills showed that a large number of participants relied 

on using partial scripts during their role-play activities. Specifically, at least 68% of learners 

showed this reliance on partial scripts, indicating that most students grasped key ideas from the 

original script while also rephrasing and reorganizing their spoken words. Furthermore, the 

presence of small improvisational actions was found to be more common than full script 

reliance, suggesting that students were more inclined to add brief spontaneous inputs instead of 

strictly following the scripted content. 

 

Table 1. Students’ Script Reliance 

Theme Code Percentage 

High Script Reliance 

Performance follows the 

prepared script by up to 

90% or more, with 

minimal lexical or 

structural variation. 

Students often read 

directly from the script, 

especially during 

monologues. 

10% 

Partial Script Reliance 

Performance maintains 

the main ideas of the 

script but includes 

paraphrasing or minor 

restructuring of 

sentences. 

68% 

Small Addition (Micro-

Improvisation) 

Performance follows the 

script structure but 

includes small 

spontaneous additions, 

such as discourse 

markers, slang, fillers, or 

emphasis words. 

22% 

 

The classification of roleplay videos focused on content creation based on language use showed 

that narrative-focused content made up about 66.7% of the total performances. Explanatory 

content accounted for 27.8%, indicating a significant use of clear and instructional speaking 
tasks. In contrast, interactive dialogue formats were the least common, representing only 5.5% 

of the overall data. This pattern suggests that students preferred storytelling and personal 

expression styles over dialog-based tasks in their digital speaking activities. 

 

Table 2. Students’ Video Type 

Theme Code Percentage 
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Narrative Short story and vlog 66.7% 

Informational 
Educational videos and 

tutorials 
27.8% 

Interactive Dialogue 
Interview, talk show, 

short 
5.5% 

 

The interviews that were carefully carried out during this study have highlighted three key areas 

that deserve our attention, which are, first, the different learning experiences that students have 

faced throughout their education, along with exploring their personal viewpoints and emotional 

reactions to using content creation roleplay as a creative method to improve the learning 

process, and finally, their valuable suggestions and ideas aimed at greatly enhancing the overall 

effectiveness of future speaking lessons designed to develop better communication skills among 

students.  

 

Discussion 
 

In this section we will analyze and critically examine similarities in the speaking patterns 

displayed by the participants.  Furthermore, the outcomes and findings from the conducted 

interviews will be taken into account. Ultimately, all this information will be synthesized to 

draw a comprehensive conclusion that effectively assists in achieving the objectives of the 

research project. 

 

Results Analysis of Script and Performance Speaking Outcome 
 

In cases of partial script reliance, students maintained the main ideas of the pre-written script 

while making changes to their wording and structure. For instance, the original script stated, 

“There are many kinds of TBC, but mostly it attacks our lung.” During the performance, the 

student said, “There are many kinds of TBC, but usually this disease attacks the lungs and 

makes it hard for people to breathe.” This example shows that while the first part stayed the 

same, the second part was rephrased and expanded, demonstrating active language use instead 

of just repeating what was written.  

 

Micro-improvisational behavior was seen when students followed the original script format 

while adding small spontaneous elements to enhance expressiveness or encourage interaction. 

For example, the scripted line “Cool? Pfft! More like circus clown. Cigarettes give you cancer, 

not superpowers.” was expressed as “Cool? Pfft! More like circus clown, bro. Cigarettes give 

you cancer, not superpowers.” The addition of the word “bro” illustrates a slight improvisation 

that didn’t change the message’s meaning but added to a more genuine and conversational tone. 

 

Improvisation and the ability to express oneself freely are crucial components of immersive 

language learning activities, particularly in developing speaking skills. Improvisation activities 

facilitated spontaneous speech practice and strengthened speaking confidence through 

enjoyment. The ‘spontaneous speech mindset’ enabled participants to explore linguistic and 

creative boundaries (Zondag, 2021). This immersion allows students to navigate real-life 

communication scenarios, fostering a deeper understanding of language nuances and cultural 

contexts. Students who engaged in role-play activities that encouraged spontaneous speech 

demonstrated stronger expressive abilities than those who relied solely on scripted dialogues. 

In particular, non-scripted role-play activities significantly enhanced English students’ 

speaking performance in terms of accent, comprehension, vocabulary, and fluency, making 

them more effective than scripted approaches in promoting the holistic development of oral 
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English skills among EFL learners (Rodpradit, 2013). The freedom to improvise not only 

enhances language retention but also promotes a more engaging and interactive learning 

environment, leading to greater student motivation and participation (Brown, 2019). Overall, 

the correlation between improvisational speaking activities and language acquisition 

underscores the importance of creating dynamic and flexible learning experiences in the 

classroom. 

 

Video Type Distribution Based on Language Use 

 

Patterns of casual and informal communication, known for being relaxed and unstructured, 

often create a space where people feel at ease and more confident to express their thoughts and 

feelings without fear of judgment. Research in language learning shows that when learners 

participate in informal and relaxed conversations, they are more likely to engage actively in 

discussions and are more willing to take risks with their language use (Brown, 2019). This 

informal approach not only encourages a smoother exchange of ideas but also helps reduce 

anxiety and fosters a strong sense of comfort among participants. Students’ lack of self-

confidence and limited knowledge of language rules hinder their ability to develop speaking 

skills, highlighting the importance of building speaking confidence through regular practice. In 

addition, the use of metacognitive, compensation, and communication strategies is 

recommended to create a learning environment that encourages personal expression and mutual 

support (Zakaria et al., 2018). 

 

Young learners usually prefer casual and simple learning environments because these places 

greatly boost their confidence and reduce the stress often linked to learning a language. In the 

context of educational psychology, Eccles and Wigfield's (2020) Subjective Task Value Theory 

(SEVT) posits that a learner's motivation is influenced by the perceived value of a task. 

According to this theory, when students find a task personally meaningful and interesting, their 

motivation to engage with it increases. Building on this framework, Meyer et al. (2024) explore 

the role of informal learning in enhancing motivation and achievement in English as a foreign 

language. This informal engagement allows students to access information and ideas that 

resonate with their personal interests, thus enhancing their motivation and comprehension. Lam 

Ky Nhan (2024) elaborates on Dobao and Blum’s (2019) research that highlights role-plays and 

group discussions create a low-pressure environment for learners to practice language, which 

encourages them to experiment with new vocabulary and complex grammatical structures. 
 
Previous Teaching Methods 
 

Through the interviews we found that regarding the earlier teaching methods, many students 

noted that English speaking activities were mainly conducted through traditional classroom 

approaches. One student mentioned that speaking lessons were usually given through 

“Mengajar biasa di papan tulis” (traditional teaching using the whiteboard), while another said 

that speaking was mostly learned “Melalui buku paket” (through the textbook). These answers 

highlight that past speaking lessons were largely focused on teacher-led and text-focused 

methods, with few chances for interactive or performance-based practice. 

 

In a recent study by Nguyen and Phạm (2022), teachers should make full use of the available 

sources on the Internet, as emphasized to enhance the learning experience. This approach is 

further supported by Jalaluddin (2016), who stated that new technology has always given 

language teachers creative tools that enhance the value and engagement of English lessons. 

Incorporating technology-driven lessons into language education is crucial for enhancing 
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student engagement and improving learning outcomes, rather than solely depending on 

traditional methods. Haq et al. (2024) highlight that using technology in language learning 

boosts student motivation and helps customize learning based on each student's pace and style. 

This personalized approach is further supported by Arifin et al. (2023), who indicate that e-

learning not only enhances students’ learning experiences but also leads to improved learning 

outcomes and language skills, thereby reinforcing the positive impact of technology on student 

engagement and success.  

 

Students’ Perspective on Content Creation Roleplay 
 

Active learning involves different interactive teaching methods and is very important for 

improving students' academic performance as well as their emotional health and mental 

wellness, which are vital for their overall growth. Many studies show that when students take 

part in various learning activities such as engaging discussions, team projects, reflective 

writing, presentations, and problem-solving tasks, their attention and participation rise 

significantly, leading to a much better and deeper grasp of the subject matter (Mohammed and 

Al-Hassan, 2023; Cavenagh, 2016). 

 

In the specific context of roleplay activities focused on content creation, students have reported 

very positive emotional results that highlight the success of these methods, showing a notable 

rise in both their motivation and self-confidence due to their involvement. One student stated, 

“It improves my skills, because it gave me many chances to use the words I found and learn 

then practice them,” highlighting the increased chances for active language use. Another student 

emphasized the importance of being engaged and familiar with the topic by saying, “It boosts 

my confidence, because it’s more engaging for me, and with a topic I know well, I feel more 

comfortable to say what I want.” These comments suggest that content creation tasks not only 

helped with speaking practice but also reduced anxiety and increased learners’ confidence 

through relevant and relatable topics. 

 

Moreover, it is important to recognize that active learning methods greatly benefit students' 

emotional well-being by sparking a true interest in their studies, boosting creativity, and 

ultimately encouraging them to participate in their education while also fostering a genuine love 

for learning itself (Owens, Sadler, Barlow, and Smith-Walters, 2017). When looked at together, 

these results highlight the crucial role of active learning in building a caring and encouraging 

learning atmosphere that not only enhances academic performance and success but also 

supports and promotes a healthy emotional state among students, which is essential for their 

overall achievement. 

 

Further Development of Speaking Pedagogy 
 

Students have provided suggestions to enhance future speaking instruction, emphasizing the 

need for technology-driven, task-based, and project-based learning to improve their English-

speaking abilities. One student stated, “In my opinion, to improve English skills, especially 

speaking, it would be better to increase projects such as video creation or also use interactive 

games”. Another participant added, “Projects such as making videos can help students start 

speaking gradually and build confidence in using English”. These insights align with a study 

conducted by Chen (2019), which investigated the effects of technology-mediated Task-Based 

Language Teaching (TBLT) in an English as a Foreign Language (EFL) course, where students 

were required to produce seven five-minute English videos using their mobile phones over one 

semester. The pre-test and post-test results indicated that these tasks significantly improved 

students’ speaking skills. 
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This evidence highlights the importance of shifting from teacher-centered methods to student-

centered approaches, particularly in a technology-rich learning environment. Teachers are 

encouraged to utilize digital tools as instructional resources to support the development of 

students’ speaking abilities and promote learner confidence. Task-Based Learning provides a 

structured framework that motivates learners to engage in meaningful communicative tasks 

(Anil, 2016). Furthermore, Krashen (1981) emphasizes that language acquisition occurs when 

learners receive comprehensible input and are motivated to interact with the language. 

Supporting this view, Sato (2017) found that peer feedback improves language accuracy and 

fosters learner autonomy through collaborative learning. In addition, Nhan (2024) reported that 

peer interaction increases opportunities for language practice, reduces anxiety, and enhances 

learners’ confidence. Collectively, these findings suggest that integrating role-play activities, 

peer feedback, and collaborative learning strategies creates a supportive learning environment 

that promotes accuracy, independence, and speaking confidence among EFL learners. 
 

 

CONCLUSION 
 

This thorough study clearly indicates that the thoughtful implementation of content creation 

roleplay serves as a powerful and effective teaching strategy that significantly aids in providing 

engaging and immersive speaking practice for high school students studying English as a 

Foreign Language (EFL). The interactive and dynamic activity creates an environment for 

active participation, encourages meaningful dialogue, and facilitates authentic language use in 

various digital learning contexts that are increasingly prevalent today. This strong evidence 

suggests that intentionally incorporating innovative digital roleplay and captivating content 

creation assignments into EFL speaking instruction may greatly enhance not only 

communication skills but also overall student enthusiasm for learning. Educators are strongly 

encouraged to integrate a variety of technology-driven speaking activities in their lessons to 

foster interactive, vibrant, and immersive learning atmospheres that can significantly enrich the 

educational experience. Future research initiatives could explore the long-term effects, examine 

larger groups of participants, and employ mixed-methods approaches to further investigate and 

evaluate the effectiveness of content creation roleplay in the wider realm of language learning 

and teaching methodologies. 
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